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配Ⅹ歳旦油 血 翠B)甜怠納 iomsofLeill･ner如ItOnOmy
AOK互 Naoko
監磨gW⑬『姐S:secondlanguage,autoilOmy,Self-direction,definition
軌Am蔓S飢陀
ArbilTaTiness圭sapropelてyoflanguage.Anycorlceptcanbegivenany
naTile･iloweve訂,useOf紬eterm 'autonomy-insecondlanguageresearch
呈itei触lreSeemstOhavethefouowulgthreeproblerrlS,aSSOmeresearchershave
po呈m乞edouも･(e.g.ilo呈cc,1981:Dickir3S(nl,1987:Liもtle,】995:Benson,1996)
盲)汲eseaTCheTSusetheとermwithdiferentdefinitions.
2)SomeTeSeaTCheTSdonotdefinethetermexpicitly.
3)ThereareSeVeTa呈OもheriechilicaHermswhichareusedsometimes
interchamgeab呈ywi紬autonomyandrefertoadistinctlydifferent
concepta℃othert毒mes.
Theseproblemssometimesb呈urもheissues主ntheirdisctssions.
ArgL盲me王1tSCOriCemTlg,forexample,howlearrieTautonomyCanbemeasured,
whethei.leaTneTもra主rl呈ngforleaT呈1eraLはonomylSaViableconcept,orwhether
auもonomyiSPossibleinapaTticulaTSituatiolWouldaHbecomemeaningless
unlesswes乞an°omthecommorlgroundofwhaもexactlylear呈1eTautonomy
refe呈･StO.‡TideedHo呈ec(呈985a)warns:
'-(W)es圭10uidnotalowthepotentialapp呈icationsofautonomytomakeLIS
fo呈.geHhatitisessenぬ呈iyacolCePtuaHoolandthattobeusedproper一yltmtISt
f主TStOfal呈beusedassuch:thisiswhyaliyOrleintendingLo'use'autonomy
needsfirstOfa呈日Ohaveaclearideaofjustwhatitinvoives."(ibid:173)
fnth毒sarticle-互sha昔日rytoc一arifyexplicitandimplicitdefinitionsof
autonomyandTeiatedteTrTiSfourldi圭1majO"eSearChljLeratureaT)adiscuss
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differencesamongthem.Ⅰshalla一soexaminedifferencesinraisond'etreof
autonomyclaimedbytheresearchers,which‖indarecloselylnte王1winedwith
thedefinitionalproblems･
1.I-IoIL)ぐtlIJ811ilI一1(lり851)
ItwasHenriHolecwhofirstintroducedthetermautonomytothe
languageteachingliteratLITe.Holecdefinesautonomyinthecontextoflanguage
learningast-theabilitytotakechargeofone'sownlearling"(Holec,1981:3)
whichisnotinbornandmustbeacquired･Fo‡.悶o王ecanabi!itylS一apoweror
capacitytodosomething"(ibid:3),andautonomyascapacityisc!a豆medtobe
necessarytocarryoutself-directedlearning,Whichreferstothewaymwhich
theval'iousmodaまitiesofthelearningProgramme,Objectives,contents,method,
place,timeandpaceandevaluation,aredeterminedbyth.e王earnefhimselfas
hisownrespolSibility(Holec,1985a:174).
Capacltyentailsskilまsandknowledgedirectly王■e呈atedtodeterminlrlgthe
modalitiesabove.AlthoughHolecsL唱geStSthaHeaⅠlrlerS-atitudestowards
productionandcomsumpも10min納emodemCOnSumerSocietyandbeliefsabout
socialdistributionofknow一edgeandpowei.mightworkasabrakeonthe
acquisitionofautonomyaldsuspectsthatleaTnerS'irltel呈ectualandaffective
potelLialsforself-examinationmightplayanimportantrole,theseatitudes,
beliefsandpotentialsdonotseemtobeincludedinautonomyItself.
Ⅰiolecarguesthat"thelogicalrelationshipbetweenthetwo(self-directed
leamingandautonomy)isclear:doingsomethingimpliesknowinghowtodo
it,bLltthereverseisnotalwaystrue"(ibid:i88)andthatFfwhatseparates
_beingabletodosomething_from_doinglLisJhewiltodoiL,and…the
wininquestionbelongstothelearler"(ibid:188).TheC.A.A.P.E.i.,ofwhich
heisdirector,doesnftmakeself-directionitsobjective,because'ftheimposition
ofselトdi･eCtionwouldentailtheimpositionofautonomy一(ibid:189).Holec
seesacontradictiorliltheimpositionofautonomylnthatitpresupposes
Exam主ningDefinitionsofLearnerAutonomy 131
Obediencetoanexternalauthoritywiththeideaofthepersonalacceptanceof
responsibility.AlthoughHolecstatesinthe1985paperthattheautonomous
approach,i.e･anapproachwithautonomyasobjective,isJustOneOPt10n
availabletothelearrlerSattheC.A.A.㍗.E.L.,anddoesnotdiscusswhy
autonomycanbeimportant,hereferstoasocio-politicalfactorwhichgives
autonomyacentralroleineducationinthe1981paper:
"Theerldofthe1960ssawthedevelopmentinalso-caledindustrialy
advancedWesterncountriesofasociO-politicaltendencycharacterizedbya
defirlitionofsocialprogress..irHermSOfanimprovementirlthelqualityof
life-".basedolthedevelopmentofarespectforthei呈1dividualinsociety-.By
reasonofitsfunctionwithinthesocialstructure,adulteducationhasvery
quicklyfounditselfinvolvedinthismovemenも‥‥(T)hei呈-nOVatOryproposals
relatingtoadulteducationpoHcy- iTISistontheneedtodevelopthe
individualfsfreedombydeve】opingthoseabilitieswhichwilenablehimlsic】
toactmoreresponsiblyinlWnlngtheaffairsofthesocietylnWhichJlelives-･
Thustheconceptof-autonomyhasbeenbonュandhasdeveloped.-1(Holec,
1981:り
Torecap,then,autonomyforHolecisconceivedasameaIStOenable
learnersi王ladultedtiCationtotakechargeoftheirownlearning,andtobefree
agentsinthesocietylnWhichtheylive･Itisacapaclty,notabehaviouroraset
ofbehaviours,whichisnotinbornandneedstobedeveloped.itisfirstand
foremostapoliticalgoal.RespectinglearlerS-individualfreedom,however,
leadstothethirlkingthatitshouldbeuptoeachlealーnertOdecidewhethel-
autor10myShouldbehisorhergoaloflearmng･
三.DiL･kiTISOIl(19871
Dickinson(1987)usesthetermbutonomyfand'self-directionfjna
differerltWayfromHolec,astheauthorhimselfpointsotlt(ibid:i5)tBy
autonomyDickinsorlrefersto-thesitLはtioni71Whichthelearneristotaly
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responsibleforalofthedecisiorlSCOnCernedwithhis(S主C)!earnirigandthe
implemeritaとionofthosedecisio王IS一(ibid:u),andseesjむasaformOfself-
instructiorl了Iagerleralcovertermiomakebroadrefteremceios主iuationsin
whichlearnersareworkingwithout納edirectcontro盲ofaもeacher"(ib量d:8).
DickinsonclaimsthatautonomyまSatOneendofもhecontinuLimimnlOdesoF
self-instructionwithprogrammediearnirlgattheother(喜b喜d:9).
AutonomyinDickiilSOn(1987)carlbesa主atobeamidentica呈concepuo
self-directioninHolec(1985a).Se盲f-directioninthefol･merWork,however,
SeemstodifferfromautonomylntheiateT.DickinsondefTmesseiF-directionas
refemngtoI-artatitudetoまearnlng盲nWhichihe呈eameracceptsresponsibility
forhisleafmingbutdoesi10日1eCeSSarHycarryouをcouTSeSOfacをion
independeyltlyinconileCtionwitinf(Dickinsor吊 987:壬日2).
rhetermatitudehasmanydefinitions.Omeもhaと喜sw主deまyusedisthe
tripartitemodeli且lWhichattitudeconsistsofaffect,cog夏11日o王1andbehaviour
(e.g.RosenbeTgandHovland,1960).GreerlWald(1989),ol川-eotherhand,
defirlea乞titudeas-ftheassociationofamenは呈TePTeSerlもaも皇onw主軸aflfecも"(ibid:
438).Aronsori(i992)claimsぬatat山udeisatypeofbeliefw重1豆chevaiuat主vely
describesthenatureofar1Object.Oneelemen目星1atiscommonもoalHsthatitis
evaluative.AlthoughitisrlOtClearinwhichsenseDickinso貫lusestheterm,it
canbesaidthatseif-directioninhissensedoesnotrefertothekindof
knowledgeandskilsdescribedinHolec(1985a)ascompone王ltSOfautonomy.
Inotherwordsaself-directedlearnermay紬inkthatitisgoodtoaccept
responsibilityforo盲1e-sownlea王.nlng,t王'ytOactreSPOrlSib呈yinhisorher
learning,andhavepositiveemotionsaboutacceptirlgtheresponsibilities,buthe
orshedoesnotnecessari呈yhavetheknowledgeandskinsinvo王vedil一CarTylrlg
outactuallearflmg･ittakesHoJec'sautonomousまear夏1erOnlythew川もobeself-
directed.Dickinsorl-sself-directedlearner,however,mayneedtoacquirethe
knowledgeandskilstobeautonomous.DickinsorlSeemstOrefertothe
acqLlSitionofthisknowiedgeandskilisas'flearnlnghowtoieam,Hwhich王
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Sを1a音量discuss首鼠紐 訂｡
ToboFrowD喜ckifiSOTifsa言うajogyoF呈ea呈-盲1mgW豆をhheaまもhcare,Hoiec-s
se葺1SeOFauもomomyca量1besa豆dもobeacapaC哩 もohea旦omese汀W毒をhoLitthe
diTeCt皇o王10fadocをoT.LJetuSS岬POSe貰ge,tsick.貰feve首.y呈mag竜na軸 efo呈-ibased
oyH71y虹mow旦edgeabouをmybot3yanda的ermaと童vemed意C主ylefa主音sand昔decjdeto
seeadocもor,cayi耳besaidもobeaLはomomoL邑Si王1Ho量ec-ssense?Myw主音玉a呈one
woL音は 嘗頂0告emaわ葛e音羽e篭o駈e喜郎ChaTgeOrmybody･互呈ackthemecessaTy
kTiOW玉edgeamdsk豆呈S･A主軸oLtgh互coulcu)ese呈Y-招重宝'eC毛ediraDjc鼓iriSOilTssenseas
heargues(ED量cki首領SO 貫目 987:i2,),凱舶T10my,()三･aCaP級CiをyforselF-di言･eCt主omirl
Hoieclssense,wou喜dm()tわePoss壬b重eL五m量ess互haveti毒TeCをaCCeSSをomo首一e
kriOW王edgei呈1myd盲seaseJa量1d毒もsi呈.eaをm紺を.亙れdeedwhaを喜一重く)呈ecadvocatesby
(hLl川~iinざこulい日日叩..Lこ…-1… 一卜LILh.-1rL､Li川.iいH心=い.;､き＼… -＼1､.い車Lli"一両､- L,ril
軸esociety,whereasDickinsoT!SeemSもobe量ess室1詑批 a呈主yi乳量1竜srespect.rThe
d主ffere蔓1CeSeemSもo呈-eY嘗ecEtを頂efaCともねaもを葺く)呈ec7sbas豆soFaTgum紺もisthe
politica呈mi呈ieLtinFiqa言1Ceir日払eiate呈960sasissuggesもed主nGTemmO a呈1d
Ri呈ey(i994:i53).
D呈ckiyiSOFi(呈987)eX蜘 sivelydiscusseswhyse重デーinsLrL!Ctioncarlbe
desiTabie.i-ieraisesfivem'TijOTPOmis:p富'aCもica旦reasoflS,主nd毒V主dua呈d皇flも呈'eTiCeS
amorigieameTS,e血catioria呈aimS,mOもivat主oma冨1d3earmi呈1ghowto呈earnfbTelg71
玉anguages.PTaCticaiTeas()葺iSTe勧 tosituations毒nwhicha毒ea首11er主sLulab呈eto
aiteildc呈assesoFSPeC主fic王1eedsora呈ea王-ileTW星1主chmoex主SもiilgCOu王`Se
accommodates.UmdeTtheseciTCL首mSもances呈eaTmeTS圭1aVenOa量もerrlativesotileT
舶 nleaTrungOnthei圭一OW呈-.宜nd主V主dua呈differencesamong呈earrwrsilCiude
a画tude,cogTlitivesをy壬esandieaTniTlgStrategleS･言tisc王aimedとhatself-
instTuCtiolCanCaterfora重'arlgeOf盲ea喜一nerVaTjabies.監ducatiorlalaimsare
dividedintotwocatego呈うes,Thefirstis王ea喜一ilmgefficierlCy,andse呈f-irlStTt盲Ctiorl
issaidtohelptodevelop呈earmlr3gStrafe,g呈eSWhichimprovee汀iciencyof
leamngandもoco細olaffectivefacもorswhic圭一hiTldeT｡王･Promotelearnlrlg･The
secondaimofleducat毒on毒sFurをheTdividedi貫itO紬oe呈eme如S.One壬sgerieTai
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autonomywhichisbelievedtoprotectdemocraticidealsbyleadilgまndividuals
tothinkforthemselves.Theotherelement主stheneedfol◆COntinulngeducation
inpresentdaysociety,Motivationisthoughttobeenhancedbyva言うousfactors
inself-instruction;involvementindecisionmaking,freedomt｡usepreferl■ed
leal'nlngtechniques,increasedempathybetweerlteacherand圭ear王1erSand
amongleamers,LearnerslearnhowtolearnforeignlarlguageSthroughself-
instruction.Itcontributestotheachievemenと()faimsdiscussedabovein
relationshiptothefirstfourmajorPOlntSindesirabi!ityofself-instruction.It
canalsobeconsideredtobe"themostbasicandimporはnteducational
objective-f(ibid:34).
Itmightbeworthnotlng舶ttheconceptoflea盲一mmghowtoleal-nSee/mS
somewhatsimlartoHolec'sdevelopmentofauto壬10my･Dickinsona重IgueS:
"It(leaminghowtolearn)isamaterfirstofdevelopingknowledgeabout
learnlngProcesses-andaboutoneselfasa呈eaTner,SeCOrld呈yofplanning
learmng,andthirdlyofdiscovermgandthenusingappropriateandpreferred
strategiestoachievetheobjectivesspecifiedbythep呈ans/I(ibid:34)
DickinsonequatesthisabilitytotheconceptofmetacognltioninFlavel
(1979),whichconsistsofmetacognitiveknowledge,metacognitive
experiences,goals(ortasks),andactions(orstrategies).InFlavel-sdescription,
however,metacognitiveknowledgeHcanbeinaccurate"(ibid:908).Learning
howtolearnshoulderltaildevelop川gJICCurateMknowledgeaboutone's
cognltion.Theabilitytolearnwhichisacquiredasaconsequenceoflearning
howtolearnshouldnotbejustmetacognition,butweJトdeveloped
metacognltion.
HolecandDickinsonmightactuaHyrefertothesamepsychological
processbydevelopmentofautonomyaridlearninghowtoleanl王`espectively.王n
factDickinsonobservesthat"theroleofthehelperintheCRAPELsystemis
concer王ledchieilywithhelpingthelearnertolearnhowtolearn'f(ibid:45),
whereasHolecarguesthat-ftheonlypossibleintervention(bytheteacherinthe
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processofacquiringautonoTny)issuppol･t"(fiolec,1985a:184).Thedifference
betweerlthesetwoauthorsliesratherintheplacetheygivetOtheconcept
whichtheylabelrespectively"developmgautonomy"andI.量earninghowto
learn"･ForHolecautonomylSthecentralsocio-po一iticalissueineducation.For
Dickinsonlearninghowto】eaTnisanunderlyingprerequisitetoself-
instruction.ThisstanceofDickinsoncarlbeseenil一hisviewthatin
communicativeciassl･00mSWherelearnersareengagedinpal一OrSmalgroup
workasaneffectivewaytoglVelearnersopportunitiestousethetarget
languagecommunicatively,learninghowtolearnaforelgnlanguageisa
desirablepTereqtlSitebecause一earnersmustassumeresponsibilityfortheirowrl
learning(Dickinson,1987:34).Asocio-politicalargumentwouldreversethe
loglC:autO10mylSnecessary,thereforewehavegroupworkintheclassl.OOm.
(cf.Brtlmfit,1984:71)
Aは10ughDickinsondoesnotrefertoself-directioninhisdiscussionof
thereasonsforself-instruction,heclaimselsewherethat-1thechancesof
success(ofself-instructiorlalmodes)aregreatlyenhancedifthelearnerisself-
directed"(ibid:12).ⅠtcarlbesaidthatinDickinson'sframeworktheimportance
ofselトdirectionliesinthisfunction.
Tosumup,autonomyilDickinson(i987)isasetoflearnerbehaviours
tomakealdecisionsconcerrlrlgOrlefsownlearningandtoimplementthe
decisionswithoutdirectControlofteachers.Self-directionisapositiveatitude
towardstakingresporlSibilityconcerningO暮1e'sownlearnlng･Andleaninghow
to一earnconcernsdevelopmentofmetacognltion.Thesethreetermsareplaced
withintheframeworkofself-instruction,whichisthoughttoserveawiderange
ofpurposesfromsoivlrlgPracticalproblemstoimprovlngefficiencylnlearnHlg
andprotectlrigdemocracy.OnthewholeDickinson7sargumentseemstobeJess
politicalthanHolecfs,
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3｡We流感軸 組珍蕗写)疏孤戚(鳳撃撃漫)
Ⅰ王lherま987arもic量eWendemdoesnotex茎坤C豆tlydelineaしまtOriOmyarid
seemstousetheとelmiinもerchangeabiyw主軸 se呈f-diTeCt主onassee書1inthe
folowmgsen蜘 ce:りamexpま豆ciもcommiもmenttoautor!omoL!SOilSE量F-directed
呈eamlngiSreia臼ve量y霊1eWもOもhefie呈doFsecomdはnguageもeachingand呈earnlrlg,
especiauyinNo呈-抽America'f(We星1dei吊 粥7:8).互nfacも凍 eauthol･POintsout
thefacも抽aも監呈10W盲es(i975)uses伽 もe貫4msautonomyagュdse青書､一朗rectjon
inをcrc嘗1angeabまy a呈1d毒nV主音esreadersをohaveをhe童row呈1viewo音ー純e()peraをioTlai
de喜一i呈1itioglSag且d触 Te呈aを呈oms軸 ofも萱1eをwo(胎毒ti:3鉱 WendeTi(j9引)tioesT10も
defig1eauもomomy鵬e蔓Fe意地 T.Theg蔓6うSSary,倉皇mVeVeま■,has納efto呈王owl首唱erltry:
T服 量1aL盲もcmomoL音S呈ea㌻merjs]o夏盲eWhohasac画 Tedthestra噸 iesand
kn()Wをe軸eもotakesome(豆ど王城 yeta呈uTeSPOmS皇bi噂 forhe昔･蔓amguage音earTi呈1g
andiswi主星廃 andse呈音1-com圭､呈ぬ1もemoughを｡a(うSO事'(Wemcie呈吊 991:163)
S音1ea旦sodesc呈-ibes純音swj呈言責mgmessamdseまI-con音､icienceas"a托itudes
もowaTdsaがo呈-Omy-I(We葺1dem,言99i:且63)
We夏ideyl血iliTieSaをkはdeashav呈-gCOgn豆もive,evaiuaも喜vea首もdbehaviouTa呈
co音叩()ne鵬S,a王idc呈a呈msthaを呈earr-e富.S'be量主eFs地ou日払ei首'TO呈eandcapabi呈ityas
まearile㌻SareCe軸a量もOも重leiTaともitLもdesa阜)oL音tauもomomyandもhaをEhosebe呈iefsarea
formofmeとac喝mまtivek重iOWiedge(ib毒ti:54)｡WemdenseemsもOhavemodiY主ed
もhe音画a五号i監emode滝 .g.汲ose軸erga呈1dHov呈a鳩 首960)toexcludeaffecを.紺e㌻
de童'i言1it主o言1isc盲oseto舶 one豆yl釦omso貫目 i992日ぎi伽 もiむe叩 has呈zesもhe
cogruもiveaspecもofaともi紬de.
itm主錘をbe耶)㌻をbT10も旦gig的eye鮎 をWer盲ぬ1'sL盲SeOfも言頂etemluTleはcog呈1はve
k円く)脚ledgea且so 詑怒mS約beidiosync呈-a監査C.un紘eD喜cki言lSOm,Sを領eC量由首相軌鮎herconcept
fjf'meをaco画由ve量mowkdgeisd撤 Temも書与りmぬ OTie豆nfqave星川 979)irはa日)iもisa
言･eSuitoFsweepi漫1ga組血 量も呈oTi,2)主もi畳鰯i嘗1Sica呈葺ycく)約は主音1SeVaiu鮎ioms,whichp王･edispose
呈eamersioce絶aimaCぬRS,済d3)i£is;mintegralpa詑OHea3Ⅵe王宮.se夏至Limageandhardto
charige.(Weすぬgl,旦99号:54-55)
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Wenden'sconceptofmetacoglltion,whichincludesJearnersfbeliefs
abouttheirrole,alsoseemstoreflectaproblemirlthegeneralresearchtrendin
metacogrlition.Brown(1987)extensivelyl･eviewsresearchliteraturerelated
withmetacognition,andobservesarangeofdenotationswhichresearchers
havegiventOtheterm.AccordirlgtOher,"metacognltionreferslooselytoone's
knowledgeandcontrolof(onefs)owrlcognitivesystem'-(ibid:66).Amongthe
problemswhichthismultifacetedmeaningOfmetacognltioninduces,Browrl
polntSOut,isthedifficultyI.todistinguishbetweelWhatismetaandwhatis
cognitjve'(ibid:66).Indeeditcouldbeclaimedthatknowingaboutone'srole
shouldbeconsideredasamaterofcognition,IOtmetaCOgmtionbecauseroles
aresocialfunctions,and,strictlyspeaking,notpartofpsychologlCalcognltive
SyStem･
AutoilOmyinWendel(1991),therl,isnotabehavioul･OTaSetOf
behaviours.ItincludesacapacityinHoleclssensefortakingresponsibi一ityfor
onefsownlearning.Italsoentailspositiveatitudes,or"valuedbeliefs"(ibid:
54),abouttakingresponsibilityforone-sownleaningandone'sownabHityas
aleameT.
王tmayseemthaHlisdefilitionisHolecfsautonomyandDickinson-sself-
directiorlPtlttogether.Dickinson'satitudeobjectis,however,theactoftaking
responsibility,whereasWenden-sinc一udesthatactandthelearner-sself･
Wendenlsimplicitdefinitionofautonomyseemstoentai一morethanthesumof
HolecfsautonomyandDickinson'sseli'-direction.
Thisexpansionoftheconceptofautonomymightbemotivatedby
Wenden-scriticismofHolec'sprojectsaS'●mainlytechrlicalintheil`Orientatiol"
(wenden,1987:i2),Sheclaims:
"FacilityiltheuseofselトinstrucLionaltechnlqueSOrStrategleSmustbe
accompaniedbyaninternalchangeofconsciousness--togetherwiththe
trainmgmtheuseofstrategies,thefosterlrlgOfautonomywilrequirethat
learnersbecomecriticaHyreflectiveoftheconceptualcontextoftheirlearnlng･
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…learnerswila且soneedtolearntObelieveilthe喜i'POもentialtolearna三一dto
managetheirlearnlrlgMandNtObewilingtoassumemoreresponsiblerolein
theprocess.f(ibid:12;emphasisbytheauぬor)
WhetheTWerldei1-scriticismofHolecisavaiidoneornotisan
i王ltereStlngPOlnttO explore,ヒU‖ shalhlOtdiscussitheTe･Onethirlgthatis
clear,though,isthatHoiecandWendendifferintheirorientations.王nthefirst
chapterofher1991bookWendenobservesamongthetrendsinlealTler-Centred
呈arlguageteaChirlgPracticeseffortstOCharlgetheleanerol10makethelearner
abeterleaiTler,andnotesthat一wrltlngSdescribingthisapproachrecommend
thatlearnerautonomybeincludedasanobjectiveinlanguagep言､ogTam'-
(Wenden,i99i:2).‡notherwordsitcanbesaidthaもWendenthinksthatthe
pL汀P()SeOflearnerautonomylStOmakethelear王1erabeteHearner.This
statementwouidobviouslybeunaccepはbletoHolecwhoclaimsthat
'-flearTun針tO-iearn'andfmakingsomeonelearntarecompletelycon汁adictory"
(Holec,1985a:184).Wendenseemstobemoreinterventionistasitwerethan
I-loLeC.
Thisagalま1SeemstOreflectthesocio-po呈iもicalnatureofHolec'Sargument
andthelesspoliticaloneoFWenden'S.‡ndeed,a肋oughbothdiscussaLはonomy
inthecorlteXtOfadulte血cation,Wendendoesnotrefertothesocio-political
reasonfoilautonomy,WhichispredominantinHolec(1981).insteadshe
folowsKnowies(壬976)andclaimsIFatentionshouidalsobegiverltOhelping
leamersgalれawarenessOiltheneedthaHheywilhavetocontinuelearnlrlgthe
languageontheirowno王-Cetheyleavethecまassroomtogetherwiththeskils
theywilileedtodoso"(Wenden,1987:9)inordertOCOPEWiththerapidly
changHlgandeverd主ve呈一Sii'ylngPreSe王1tdaysociety,andはat-一anadequate
responsetotheeducationa!needsofadLIltlearners,includinglanguagelearners,
requi一eSthatthis(adultsf)capabilityanddesireforatltOnOmyWhichisatthe
heartofmuchadLlitstriving,benurturedanddeveloped"(ibid:10).王tmightbe
safetosaythatWendenfocusesmore()nthepracticalneedsforcontinuing
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educationandthepsycholog呈Cajp三一OPenSiyfわrautonomyamorlgadulHearners.
i.BLtnL<Onut71)LI)
Benson(1996)observesLhat"astheconceptsofautonomy毒nla王1guage
learninghavemui毎日edandbecomemoreCOmPiex,therehasemergeda
growingterldencytoavoidissuesofpowera言1dsocialchange'(Benson,1996:
34)･Hefindsthistendencyinthreeshiftsinapproachestopromoting
autor10my:fromsituatiorlaltopsychologlCa呈,fl-OmSOC主altoindividua一aildfrom
meaning-OrientatioiHOtask-orientation.Heobjectstotheseshiftsbyclaiming
thatI)"apsychologicalversionofautolOmythatemphasizes】eal･nerS'
responsibilityforthei玉10W1Successa壬1dfailui-eSinleaTnlngCouldeasiybeused
tosupportpoliticaldoct呈-irleSOfnon-irlterVerltionandself-TeliarlCe'■(ibid:30),
2)StressingindividuaHearningSty一esandpreferencesa‡ldemphasizing
individualchoiceoverCOlaborativeprocessesofdecision-makirlgt-couldlend
supporttodoctrinesofindividualismthatleadtosocialatomiZ･ationand
disempowerment"(ibid:31),and3)"intask-orie呈-Ledapproachestoleaning
bothkr10WledgeandlanguageLendtobetakerlaSgiven'f(ibid:31)and'-tode-
emphasizefudamentalquestionsaboutthepurposesandcoiltenLoflanguage
learning'(ibid:3i),which"couldbeirlterPretedasatendencytoencourage
passiveacceptanceofdominantideologiesoflanguagelearning't(主bid:3I),As
"anatempttorescueradica一ismofautonomyinlanguage呈eaTningfl(ibid:28)
BerlSOnproposesaCljticaiversiol0fautonomy･Heargues:
'-Theissueofcontrolliesatthece王ltreOfacriticalapproachtoautonomy,
operatingatthethreeinter-related一evels:controlofthe王eaTmngProcess,
CorltTOlofresourcesandcontro一oflanguage.Iusethewordcorltl-Olin
preferencetoresponsibilitybecauseitplacesanemphasisontherightto
autonomy.I.(ibid:31)
Thiscanbeparaphrasedbysayingthatlearnerautonomyentailsthelght
totakecorltrOloftheleai･nlngProcess,reSOL汀CeSandlanguage･Conけolof
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1earnlngprocessinvolves"colectiveana呈ysISOfsocialcontextoflearnlng"
(主bid:32),theaimofwhichislforlearrlerStOestablish-subjectpositiorlSl
(Pierce1989:405)inrelationtothefunctionsoilthelanguageandthe
constraintsthaHheyilTIP旦ysothattheycanmakedecisionsaboutwhatandhow
theylearninthecontextofdecisionsaboutwhy紬eyareleainlngtheまanguage一
(Benson,1996:32).
Toexplaintheimportanceofcontroiofresoul.CeS,BeTISOnquotes
Brookfield:
"inauthentic,limitedformofselfJdirectioniseviderltWhenoureffortsto
developourselvesaslearnersremaiTlatthelevelofphilosophicalpreferences
becausetheresourcesneededforactionareunavailableordeniedtous.f
(Brookfield,i993:238)
Controlofresources,itisargued,'fmayinvolvebothdirectcorltrOlanda
degreeofcriticalawarenessofresourceconstraintsf'(Benson,i996:32)
Controloflanguagerefersto"subjectmaterautonomy"(Carldy,1988),
I-acorrelateofconstructivistapproacheswhichemphasizethecreativeelement
inJearnlngandposiHheabilitytocalintoquestionthejudgerlerltSOfexperts'-
-Benson,i996:33).Bensonelabol･ates:
"InlanguagelearningCOnteXt,nativespeakersmightbeconsideredasthe
expertsinquestion,aldsubjectmaterautonomyastheZeal.ner'srightto
questionnativespeakerjudgementofr10rmativeappropriateness-itcanbe
saidtodefinethegoalofautor10mOuSlanguagelearmngasthenegationofthe
teaching-1earnlngdistinction,orthetransformationofthelearnerintoauseror
produceroflanguage"(ibid:32)
Toachievethisversionofautonomy,BensorlCOnterlds,collective
decisionmaking.'byindividualsachievingCOrlSerlSuSandactinglnConcert"
(ibid:33)iscrucial.
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WhatmakesBenson'sversio呈10fautonomydiffeTenifromthethree
definitionsofautor10mydiscussedaboveisthathedefinesitasaright.Bensorl
alsoexpaildsthescopeofautonomytoi苫1C】Lldecontrolofresourcesand
languageaswelas呈eamlrlgPTOCeSS･A呈thoughitistruethatitisonlyBe王1SOn
whoincludesthesetwoelementsinthedeFinitionofautor10myitself,these
ideasarenottotalynewastheymayseemtobe.Ho王ecactualydiscusses
institLltionairesponsibilitiesLoprovideopt】malconditionsftH.autonomytO
develop,whichinc王udethepTOVis主onof'arlirlfrastTtlCtLli-eOfmaterialsand
i･eSOurCeS"(凝olec,1985a:i87).Thispoint主sclose呈yrelatedtoBe王1SOnfs
conceptofcontrolofresources,HolecalsoTefeTSioaFre王lCh呈eaTneTOfErlglish
who,havingchosenashisevaluatio王lC盲jteriontheabilityi()amusepeople,
refusedtocorrecterrorsandevendeliber釦e王ymadecertainerl-OrSbecausehe
knewtheseerorsWOuldmakepeop】elaugh,andasksI-whocou呈dsi亙yhewas
wrong?.f(Hoiec,i985b:272).Thiscomme1もofijolec'sagainisnotveI･yfar
fromBenson-scorlCePtOfcontroloflanguage･RatherW圭一atisunlquetOBenson
islュisclaimthatlearnersshouldbeaHowedtoquestioilWhy紬eyneedtolearn
thelanguage.ThiscanbethoughtをOreflectthecontextinwhichBensonwol-ks
whereEnglish,beingasecondlarlguage,enjoysamuchh穣hersocialstatus
tharllearners'firstlanguage.Theemphasisoncolectivedecisionmakilgalso
makesBenson'sautonomydistinctfromtheothers,althoughitispo川Ledoutby
otherauthorstoothatautonomydoesnotnecessarily呈mplyisolation(Holec,
1985a:190;Dickinson,1987:13).
IfWendentsexpansionoftheconceptofatltOnOmylSPSyChologlCal,
Bensorl-sissocio-politicalBeh主rldthisliesBensontsviewofthereasonsfor
autonomy.Heagreeswithadvocatesofcritica日anguagepedagogy(Pierce,
1989;PerlnyCOOk,1989;BeTleSCh,1993)whoarguethat"languageleal'ningand
languageteachingal･eintimate一yboundupwithissuesofpower"(Benson,
1996:31),andseesautonomyasatooltoengagebothlearilerSaldteachersin
critica一work.
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5.Littlti.Ht)り11.(lt)りJl.Ht)I)51.HtM(1ill.Ill)りtIい11dIlり94ILl
lnhistheoretica呈workinlearnerautonomy(Litle,i991日994;壬995;
1996a;1996b;1996C),DavidLitleseemstobetTy主ngとointegraもedefinitions
ofautonomyfoundintheliteratureintoacohereT-iftramework･Inhis199i
bookLittlestates:
"Essentially,autonomylSaCaPaClty-fordeはchment,crit主ca】reflection,
decision-makirlg,aridindependentactiorl･艶presupposes,butalsoentails,that
thelearnerwildeve呈opaparticularkindofpsycholog壬Calrelationtothe
processandcontentof音1主slearnli1g.Thecapacityforautonomywil一be
displayedbothirlthewaythelearTlel'learlSandirlthewayheoTShetransfers
whathasbeerlleanedtowidercontexts.-I(Litle,i991:4)
ThecapacityherecanbethoughtofasHolec'sautonomyplL呈Sthe
intelectualandaffectivepotentialsforself-examinationdiscussedbyHo王ec
(1985a:183-184)."Aparticularkindofpsychologicali･elationiotheprocess一
mightbesomethingsjlTlilartoDickinson事sself-direction.What-'therelatiorまtO
theconterltf'referstoisnotveryclear,butimightmearliearner!sviewofwhat
theyarelearnmg.Litleisprobablyclaimingthatlearnersneedtofindthe
contentasrelevanttotheirrleedsandinterests･王tissupposedthatbytislngthe
twoverbs,topresupposeandtoentail,inaseltenCeLittlemeansthatthe
psychologicalrelatio王lisnecessa王●yforthedevelopmentofautonomy,butthat
therelationalsodevelopsasautonomydevelops.Whetherthisrelationis
consideredtobepartofautonomyornotis,however,ambiguousinthis
definition.
ThedefinitioninLitlefs1994paperismuchsimpler:
"TheessenceoflearnerautonomylSacceptanceOfrespons主bilityfor
one'sownlearning(Holec,198i:3).Thisentailsestablishingapersonalagelda
fo王●jearnlng,takirlgatleastsomeoftheinitiativesLhatshapethelearrHng
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process,anddeve呈oplngaCai3aCltytOevaluatetheexterltandsuccessoforlefs
leari-1ng･Fromthisdefinitionitfolowsthatieamerautonomyentailsnotonly
一earning,buHearninghowtolearn.I(Litle,1994:431)
WhatLitleissayirlghereisbasicauythatautorIOmylSWhatHolechas
definedandthattheconceptofleal･n】nghowtolearnispartandparcelof
autonomyltSelf･Oneseemingdjffel･enCefromHolecisthatLitleappearsto
includeintheconceptofautonomysomebehavioursaswelascapacities･This
modificationseemstoreflectLitle-sthirlkingthatthecapacitytOtake
responsibiitiescanoTilybedevelopedbyexeTCISlngtheresponsibilitiesasseen
inthefol王owlng:
"Ⅰnformaleducationalcontexts,theJ3aSisMOf】eaTnerautonomylS
acceptalCeOfTeSpOrlSibilityforonefsownlearning;theJdevelopmenLof
learnerautonomydependsontheexerciseofthatresponsibilitylnanever
endingeffortもOunderstandwhatoneislearllng,Whyoneisiearnlng,howone
is呈earrlng,andwithwhatdegreeofsuccess;andthejffecLoflearner
aLitOnOmylStOremovethebarriersthatsoeasilyerectthemselvesbetweerl
floTmaiiearnirlgandthewidererlViTO王1ment呈nwhichthelearner一ives."(Litle,
i996C;emphasisbytheauthor)
irlthepie王larytalkgivenattheAuton()myinLanguageLearning
corlferenceheldini994LitleseemstotrytoseparatemoreclearJyacore
definitionofautonomyfromconditionsnecessaryforitsdevelopment.He
malntalnS:
"TheessenceofautoriOmylSaCCePtarlCeOfresponsibilityforone'sown
lea1711ng-This_entailsーeStablishlngaPerSOna呈agendaforJearn】ng,takingat
号eastsomeoftheinitiativesthatshapetheiearnlngProcess,anddevel()pinga
capacltytOevaluatetheextentandsuccessofone'slearning.Accordingtothis
definition,leameTautonomyhasbothaffective/motivationalandmetacognltlVe
dimensions.ItーpreSLIPPOSeS…apositiveatitudetothepurpose,conterltarld
processoflearnlngOrltheonehandandwel-developedmetacognltiveskiHson
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theother."(Litle,1996b:203-204･,emphasisadded)
HereLitleseemstoexplicitlystatethatatitudinalaspectis,though
prerequisitetoautonomy,notincludedinthecorlCePtOfautonomyItself.The
一positiveatitudel'canbeconsideredasequaltothe"particularkindof
psychoiogicairelationf'inLitle(1991),althoughoneatitudeobject,purpose,
isaddedinthisversion.
Whatismeantbymetacogmtiveskilsis,however,somewhaもvague.If
wefolowBrowrl(1987),metacognitiveherecanbethoughtasconce王･nedwith
"activitiestoregL!呈ateandoverseeまearning一(ib呈d:68),whichconsistsof
p】annlng,mOritorlng,andcheckingoutcomes.What,then,isthed毒tTerence
betweentheseskil圭sandI-acapacitytOevaluatetheextentandsuccessofone-S
呈earIling-I?Litle(peTSOnaicommunication)elaboratesorlthispoirltthathe
dis【inguishesbetweenmetacognltionandse呈トevaluationasonJineandoff-line
processing.ⅠnotherWordsmetacognltivesk川sarethoseskiHsrequiredto
performlearningtasksefficiently,andselトeva暮uationistheskiltostepback
fromtheieaま●ill唱PrOCeSSandevaluatetheprocessandprogress.
王rlan()thei'PaPer,however,Litlew王●ites:
"Thebasisoflearnerautonomyisthatthelearneracceptsresponsibility
Forhisorherlearning.Thisacceptanceofresponsibilityhasbothsocio-
affectiveandcognitiveimplications:itentailsatonceapositiveatitudeto
leamlngaridthedevelopmentofacapacitytOrefiectonthecontentandprocess
oflearningWithaviewtobringingthemasFaraspossibleundercorlSCious
con机)I."(Little,1995:i75)
HerelearnersfattitudesandmetacognitivecapacitySeemstObe
consideredaspartoflea王'neTautonomy.
ConcernlngthereasorlSforautonomy,Litledescribestheargumerlt
proposedby喜iolecasmoving"FrolvTltheoutsideirl'-(Litt呈e,1994:432),
althoughhedoesnotdenyItsforceinthepresenHimeandobservestherleed
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forthecapacltytOleannewlanguagestocopewithpotentialmobility･Little･s
claimisthatindevelopmentalandexperientiallearninghumansarealways
autonomousandthatexploitingthiscapacityforlea-ngwouldhelpremove
thebarriersbetweenformallearningaridlearners-everydaylife.(Litle,1994;
1996a)
ThisargumentofLitle'Smightseemtobeartexampleof"theshiftfl･Orn
situationaltopsychological"(Benson,1996).Inthepapertitled一Thepoliticsof
leanerautonomy",however･heexaminestheconceptoflearnerautonomyln
relationtoedLICationa】philosophy,pedagogylngeneral,and一anguageteaching
inparticuiaT,andcontendsthatI-thechallengeoflearnerautor10mylS
essentialyandinescapablypolitical,andthatitsuniqueValueistoposethis
chalengeateverylevelandeverystageofoureducationalsystems"(Litle,
1996a:7).QuotingJannewhoclaimsthatadulteducation"becomesan
instrumentforarousinganincl.easingSenseOfawareleSSandliberationinman
lsic】,and,insomecases,aninstrumentforChangingtheenvironmentitselff-
(Janne,i977;cit.Holec,198】:1),Litleclaimsthateducationalphilosophy
whichadvocateslea11erautonomyaSJannedoesimpliestTasymbioticre一ation
betweeneducationandsociety'-(Litle,1996a:7).TheargumentcorlCernilg
howlearnel.autonomyCanbedevelopedinpedagoglCalpracticeassumes
psychologicaldimensions,butitdoesnot,Litlecontends,meanthaHhe
politicalargumenHhendisappears,because"thepsychologicalargument
chalengestraditionaleducationalstructuresaldpowerrelationships.I(ibid:8)
inthat,accordingtoLittle,ittriestobridgethegapbetween'1school
knowledge"and'factionknowledget'(Barnes,i976)andtot"irlgint()focusthe
kildofinteligences(Gardrler,i993a;1993b)whichtl･aditionaleducational
systemshavenotbeerldesignedtoaccommodate･TrarlSlationofthegeneral
pedagoglCalargumentaboutautonomyintolanguageteachingpracticerequlreS
somereconceptualizatior)concemlngWhatlanguagelearnlnglSabout,thusthe
issueremainspoiticaL
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Tosummarize,autor10myinLitle-switlngSisacapacityandapractice,
partialasitmaybe,totakeresporlSibi互ityofonefsownleaTnlng.Successful
developmentalandexperientiallearnllgOutsidetheformaleducationalcontext
isclaimedtobealwaysautonomous,andautonomylntheformaleducational
contextisconsideredtobethemearlStObridgethegapbetweenformallearnlrlg
andlearfle呈`Sflives.Learners-Positiveatitudetowardsthepurpose,theprocess
andthecontentoftheil.learrlngandtheirwelトdevelopedmetacognltive
capacltyarePrerequisitetoandcomponentsofautonomy.
(,.tnぐtuLluding
王nthispaperⅠhavetriedtoclarifythederinitionsoflearnerautonomy
usedinmaJOr呈-eSearChliteratureinsecondlanguageeducation.The
discrepanciescanbesummarizedilthefoHowlngSevenPoints.
1.IsleanerautonomycapacityOTbehavior?
2･Howdoeslearnerautonomydifferfi'OmSelトdil-eCtion,learrlngtOlearn
arldindeperldence?
3.ヱsleanerautonomyalearnersfrightorresponsibility?
4･Whatdoeslearrlerautonomyexpectlearnerstotakecontrolof?
5.Whatdoeslearnerautonomyasacapacityeltail?
6･Whatdoesatituderefertoifitispartoflearnerautonomy?
7.Whatdoesmetacognltionrefei.tOifitispartoflearnerautor10my?
Ithasnotbeenmypurposetomakeanyvaluejudgementofexisting
definitions.王donotthinkthataclaimforvalidityofanydefinitionoflearner
autonomycanbemadewithoutconsideringthesocialcontexteachresearcher
worksin°AsingleauthoritativedefinitionwoLldnotprobablybepossiblenor
desirとIble.Itcanbesaid,however,thatsuccinctelaborationorltheder10tationof
thetermsweuseandcarefulreadingorexistingliteratureirlandoutsideofthe
fieldofsecondlanguageeducational.erequiredinordertoproduceany
constrLICtivediscussion.
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